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	Staff completing this grid:
	

	
	



	Statement
	For example…
	RAG
	Comments / Evidence / Examples
	Prioritisation / Actions

	There is a written rationale for the provision which fits with the inclusion strategy and ethos of the school.
	The rationale details:
· Purpose of the provision
· Aims in terms of outcomes for pupils
· How this dovetails with other aspects of school curriculum, pedagogy and wider life
	
	
	

	There are clear criteria for the identification of pupils for the provision.
	Criteria could include:
· Age / developmental stage
· Primary SEND needs of pupils
· EHCp / MSP / IEP as drivers
· Dynamics
· Assessments used to establish levels of need
· Involvement from external services
· Consideration of whether a graduated approach in mainstream has been exhausted
· Consideration of “group dynamics” – can this mix of pupils work well together?
· Number of pupils who can access the provision (taking into account staffing, space, individual timetables)

The criteria could also include needs / behaviours which would mean it would not be appropriate to include a pupil.  Schools may also want to reflect on how they identify “hidden” needs – pupils who are not disruptive in mainstream classrooms but are not accessing learning effectively.
	
	
	

	A range of appropriate people are involved in identification for and review of pupils accessing the provision.
	It is important to moderate judgements and share responsibility for this key decision-making.  Appropriate people could include:
· Headteacher / SLT
· SENCO
· Class teacher / staff
· Provision lead
· Provision staff
· Parents
· External professionals
	
	
	

	There is a clear plan for monitoring, evaluation and review of the provision.
	Monitoring, evaluation and review should be systematic and should always relate back to the rationale created for the provision and ask whether it is effective in fulfilling the intended aims.

A wide range of people should be involved:
· Staff in the provision
· Headteacher and other senior leaders in school
· Input from linked mainstream staff
· Governors
· Families
· External colleagues / specialists
	
	
	

	The rationale and purpose of the provision is systematically reviewed.
	Senior leaders and governors regularly (e.g. annually) strategically review whether the purpose of the provision continues to meet the needs of the school.  For example, are needs prevalent within cohorts changing over time?
	
	
	

	Plans are in place for further improvement of the provision.
	The adaptive provision features in future development plans as it is recognised as a key part of overall inclusive provision.  Where key areas for development have been identified, there are reflected in the school’s improvement planning.
	
	
	

	There is a proactive plan in place for exceptional cases.
	All schools could have a need to manage exceptional cases (e.g. new children arriving on roll with extremely high needs).  There should be clarity about whether an existing adaptive provision would be expected to be flexible to accommodate needs (even if this means circumventing identification criteria and processes).
	
	
	

	All staff understand the rationale and the way pupils are identified for the provision.
	This includes:
· Staff at all levels and in all roles
· Staff who are based in the provision
· Staff who are based elsewhere

so that everyone has a shared understanding of the rationale, criteria for identification and adaptation approaches being used and all are supportive of the staff and pupils who are based within the provision.
	
	
	

	There is a clear distinction between the provision and other intervention and withdrawal spaces in school.
	All staff understand why pupils access the provision and that it is not available as a support mechanism for emergency incidents (unless that is a prescribed purpose and role of the school’s provision alongside other aims).
	
	
	

	The school engages effectively with parents and carers of pupils who access the provision.
	To include:
· Identification
· Reviewing and monitoring progress (within school and at home)
· Forward planning
· Support for child
· Support for family (e.g. Early Help)
	
	
	

	Careful thought is given to the proportion of time pupils spend in the provision and in mainstream.
	There is a clear plan, based on individual needs, which is monitored and reviewed on a regular basis.
All staff (internal and external to the provision) actively seek opportunities for engagement in activities being undertaken by mainstream peers (e.g. particular subjects, special events including trips).
	
	
	

	There is effective communication between staff who work with the same pupils.
	This includes:
· Between staff within the provision
· Between staff who work internally and externally to the provision (including staff who might only see the pupils for shorter periods, e.g. lunchtime staff)
	
	
	

	There are clear lines of accountability and understanding of responsibilities.
	There is a clear understanding, for each child, of the key person who is ultimately responsible for them.  This could be a lead member of staff in the provision or their mainstream class teacher (e.g. depending on where they spend a majority of time).  This should not be forced (e.g. a mainstream teacher cannot be expected to take the lead when they rarely see a particular pupil).
	
	
	

	Plans are in place for future pathways for each child.
	This could include:
· Planning to increase the proportion of time to be spent in mainstream.
· Planning for complete transition from the provision to mainstream.
· Planning for transition to a new phase of school.
· Planning for transition to a new school.
	
	
	

	The provision has a clear and positive profile in the community.
	The purpose of the provision is clear to all stakeholders and is celebrated as a positive element of the inclusion strategy of the school, e.g. information about and successes within the provision feature on the website and in newsletters.
	
	
	

	Staff / pupil ratios have been appropriately considered.
	This includes within the provision (EYFS ratios could be considered as a reference point) and when pupils return to mainstream.  Consideration should be given to ensure pupils are not at risk of “learned helplessness”.
	
	
	

	Appropriately qualified and experienced staff run the provision.
	This includes:
· Overview
· Leading “on the ground” sessions in the provision
· Planning
· Assessment
There is also consideration given for cover, both for planned events (e.g. CPD and networking) and unplanned instances (e.g. staff illness).
	
	
	

	Leaders are proactive and creative in ensuring the right people are in place to staff the provision.
	This includes:
· Recruitment
· Retention
· Flexibility
· Wellbeing
	
	
	

	Staff are supported with effective professional development.
	This includes…
· Regular updates
· External training (sourced from credible and reliable providers)
· Internal training
· Opportunities for networking
…targetted to the needs of particular staff and particular pupils.
	
	
	

	Appropriate external support is sought and taken into account.
	This could include from:
· SEND services
· Special schools
· External consultants (credible and reliable)
· Networks of colleagues in other schools
The school should ensure that, where advice and guidance has been provided, this is followed rigorously and with perseverance.
The school should consider whether planning multi-agency approaches (e.g. to planning, assessment and reviews) can increase efficiency.
Schools should consider which staff are involved in engaging and re-engaging with external partners - do staff at all levels have the opportunity to feedback regarding impact?
	
	
	

	There is a clear and holistic understanding of the needs of the child and family.
	For example:
· Linking to Early Help
· Linking to social care
· Linking to CAMHS
· Maintaining awareness of the importance of mental health (children and parents/ carers)
· Understanding and using trauma-informed approaches
	
	
	

	Effective staff wellbeing strategies are in place.
	For example:
· Supervision
· Consideration given to proportions of time working in the provision and with particular children
· “Tag out” systems available where a change of face is needed
· There is an understanding that relationships are key – not all adults will suit working with each particular child
· Proactive strategies are in place to ensure staff working with the provision feel integral to the wider school and team
	
	
	

	Behaviour policy and practice has been considered for appropriate application within the provision.
	This includes:
· Adaptation of positive behaviour strategies
· Adaptation of support and intervention strategies
· Understanding pupils as individuals, e.g. triggers and circumstances they find challenging
· An understanding that in the event that a suspension is required, this is not a respite option but an opportunity to review provision and identify measures to reduce the chance of reoccurrence of the same behaviours

It is key that all staff (internal and external to the provision) understand the philosophy and strategies in place so that they can support this, even when their interaction with the provision (and the pupils that access it) may be fleeting.
	
	
	

	The curriculum is designed to meet the needs of the pupils.
	This needs to take into account:
· The developmental stage of the pupils (as a more significant driver than their age)
· Individual targets of pupils (e.g. from EHCp / MSP / IEP)

However, these need to be considered within a framework / pathway:
· There is an agreed planning format
· Learning within the provision is based on a structured and progressive curriculum (adapted from the mainstream curriculum or an alternative provision)
· The curriculum is appropriately broad with consideration given to adapted PSHE and social skills provision
· Where continuous provision is used, activities are carefully selected to meet need (and will change over time, even within sessions, to ensure pupils access a range of purposeful learning opportunities)
	
	
	

	Activities and learning opportunities are purposefully chosen.
	Focussed tasks and activities match the learning needs of pupils (e.g. including EHCp / MSP / IEP targets).  Continuous provision activities (where used) “earn their place” because they are deliberately chosen for specific purposes (activities and resources are not just used out of habit).
	
	
	

	There is an agreed approach to pedagogy.
	Pedagogy is discussed, agreed and reviewed on a regular basis to ensure that approaches are meeting the needs of pupils.  Strategies may include SHREc, Intensive Interaction and activities with promote development of working memory (access / retrieval).  Consideration should be given to how whole school approaches can / should be adapted for the provision (and vice versa).
	
	
	

	Available space used effectively.
	For example:
· The amount of useable available space has been maximised
· The space and storage are well-organised (meaning that activities and resources can be limited to those selected for particular sessions)
· There are designated withdrawal and calm spaces (designed for that purpose)
· There is access to appropriate outdoor space which is used effectively
· Display choices reflect need – e.g. calm environments and use of Communication in print
Technology is used effectively (and not over-used)
	
	
	

	Consistent strategies for recording learning are used effectively.
	This should include clarity around the purpose for recording learning, e.g. using this to inform future planning.

Strategies could include the use of:
· Tapestry
· Display
· Seesaw
· Journals / Folders
· Floor books
· Pivats

And could include written work, drawing, photographs and videos.
	
	
	

	Pupils within the provision have access to wider curriculum opportunities.
	This could mean:
· Involvement with activities scheduled for peers, wherever possible and appropriate
· Appropriate activities organised specifically for pupils accessing the provision

	
	
	

	There is a clear and effective approach to assessment.
	This should involve formative and summative assessment, including:
· Assessment being used to identify and target support for gaps that help pupils towards their next phase of learning (e.g. returning to mainstream provision, where appropriate)
· All staff understanding how to use assessment information “in the moment” to recognise success and opportunities for development so that learning can be reshaped
· All staff knowing and understanding individual pupil targets, including how to support them to meet these
· Flexible assessment methods that take into account specific needs of pupils (e.g. a non-verbal pupil may be proficient with hearing phonics sounds)
· Formal approaches to measuring progress, e.g. Wellcomm, Thrive, Boxall Profiles

Assessment is mentioned above as an identification criterion but effective baseline assessment is also likely to continue after a child starts accessing a provision (as the change in environment may elicit a change in behaviour).  Consideration should also be given to how assessment information impacts on future provision.

There should be an understanding that progress over time can be understood in a number of ways, some of which being easier to measure than others, e.g.
· Pupils thriving within their environment
· Concentration
· Confidence and independence
· Attendance
· Increasing time in school (where a part-time timetable has been used)
· Feedback from parents about life at home
	
	
	

	There is a strategic approach to funding.
	· Governors and senior leaders plan ahead for the funding of the provision
· Costs of the provision are compared with alternative approaches to managing need
· Opportunities are taken to deploy staff efficiently (e.g. reducing use of 1:1 TA allocations)
· Opportunities are explored to find efficiencies working with other schools (e.g. shared use of SEND services for training)
· Leaders remain vigilant for opportunities of external funding (e.g. sponsorship, partnership with organisations etc)
	
	
	

	All health & safety aspects have been rigorously considered.
	Including:
· Risk assessment for the provision
· Inclusion in Fire Risk Assessment (including PEEPs)
· Inclusion in health & safety monitoring systems in school
· Systems used to call for support from other/ senior staff
· Consideration regarding maximum occupancy
· Consideration given to original intended use of spaces (e.g. ventilation, building control)
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